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1 Executive Summary 
 
This report captures the responses of a small sample 
of schools, organisations and PRU’s to the C-19 
pandemic. Through a case study narrative, it shares 
how leaders in Rotherham adapted and adopted new 
working practices to continue to educate all pupils 
during the enforced school closure. 
 
The project sampled a total of six Primary Schools (of 
which four were part of Willow Tree Academy), three 
Secondary Schools, one PRU and the Rotherham 
Parent Carer Forum. These organisations were chosen 
by the Local Authority as they represented a breadth 
of ages, phases and socio-economic contexts within 
the borough.  
 
Findings: 
 
School leaders report the enforced school closure 
period as challenging. The breadth of a headteacher’s 
role and the dynamic nature of the crisis meant that 
decisions were time limited and unprecedented. 
Schools in Rotherham have been creative in finding 
solutions to home learning during the enforced school 
closure period. Encouraged and facilitated by leaders, 
teachers have been able to adapt to new ways of 
working to successfully orchestrate distance learning. 
Whilst not all schools opted for an IT based model of 
home schooling, those that did cited a myriad of 
benefits, not least the cost saving on reprographic 
costs. This will go some way to offsetting some of the 
increased budgetary pressures through increased 
cleaning, provision of sanitiser and other costs 
associated with social distancing measures throughout 
the summer and when schools return in September. 
 
Whilst academic provision was clearly a high priority 
during the crisis, schools more often cited 
safeguarding and well-being as their primary concern. 
Systems for undertaking these checks were often 
labour intensive and demanded that schools extended 
their remit to the wider support for parents. This 
included providing financial advice and signposting 
parents to other services and agencies. Schools 
demonstrated good systems and relationships with 
other agencies to secure safeguarding arrangements 
for pupils.  
 
Recommendations:  
 
It is recommended that a working party is established 
in the early part of the autumn term to find solutions 
to mitigate the impact on educational provision should 

a second school closure period be enforced as a result 
of a second spike in C-19 cases. This may include but 
should not be limited to: 
 

• Providing a conduit through which school leaders 
can contribute fully to any changes and system 
improvements linked to the C-19 pandemic. 
 

• Supporting schools and organisations by drafting 
common policy documents linked to C-19; 
updating recovery plans and devising common 
frameworks to communicate with parental 
communities. Establishing systems whereby 
information can be sifted, and the most salient 
points decanted to schools to support common 
messages would reduce the variability of decision 
making and communications between schools, 
especially where reduced capacity exists.  

 

• The Local Authority has a clear role in facilitating 
the sharing of the creativity and best practice 
associated with home learning provision. The 
investment in new learning platforms by schools as 
well as the associated training burden should not 
be shouldered by individual organisations. This 
would be particularly beneficial given the 
similarities in the choice of online learning tools 
such as Teams and Zoom. This facilitation should 
also extend to sharing school approaches to 
closing any progress gaps that may have been 
caused by school closure.  

 

• Supporting school leaders to review and assess the 
impact of school closures on their pupils, 
specifically those pupils with SEND. A good 
starting point for this review would be the SEF 
Tool for settings and services across Education 
Health and Care (created through Genuine 
Partnerships, an equal collaborative partnership 
between RMBC and Rotherham Parent Carer 
Forum) should another period of home learning be 
enforced, schools have strong emphasis on the co-
production of provision so that systems designed 
to support  SEND pupils are even more 
effective. Strong practice already exists in this area 
and should be shared.  

 
 
We are indebted to those colleagues who volunteered 
their time to be interviewed and spoke so openly and 
passionately about their work to meet the educational 
and pastoral needs of the children of Rotherham.    



 

 

 
 
 

2 Participant Overviews 
 
Rotherham Parent Carer Forum:  
  
Where home learning for pupils with SEND has worked well, there has been a careful balance between 
well-pitched academic work and high-quality pastoral support. Regular and purposeful communication 
that goes beyond academic feedback is a highly valued aspect of the role schools can play in home 
learning. Moreover, when time is taken to make this communication more individual through well-
structured conversations that balance pastoral and academic support, the results are more meaningful. 
RPCF has much to contribute to this area. The Self Evaluation Tool drafted co-produced with 
RMBC around the four cornerstones of co-production would be a useful start for any school leader 
wishing to review their work around SEND and is available on SEND gateway.   
 
 
Thorpe Hesley Primary School: 
 
Thorpe Hesley Primary School worked hard to maintain strong relationships with their parental 
community during school closure. Whilst the Covid-19 pandemic has impacted on every aspect of 
school life, it has enabled the school to reshape the way in which they communicate. The school hope 
to carry many of these changes into the future, specifically the use of technology to communicate within 
teams. Thorpe Hesley’s continued focus on strong parent partnerships has meant that staff have 
galvanised the trust of the parent community. At a time of forced isolation, leaders and teachers have 
strengthened collaboration across the school community by harnessing and embracing technology.  
 
Willow Tree Academy: 

 

Willow Tree Academy has benefitted from close partnership working across all four schools. The 
combined knowledge of leaders and ongoing communication between sites has enabled an aligned 
approach to home learning during school closure. The two strands of home learning and working from 
home has enabled provision to be made for children and staff, this has kept staff morale and pupil 
engagement high. Thoughtfully implemented provision for vulnerable pupils and a focus on mental 
health and well-being has resulted in positive professional relationships with many families. The 
engagement with new technologies has also meant much of lockdown practice will be taken forward 
when school reopens in September.   
 
Rosehill Junior School: 
 
Rosehill Junior School offered support through paper-based home learning packs that were made 
available throughout the school closure period. These activities were supplemented by signposting 
parents to online resources such as those found on the BBC Bitesize and Oak Academy sites. Mindful of 
workload, leaders actively encouraged teachers to plan and prepare resources in teams. Where parents 
or children were unable to collect learning packs, these were hand delivered out to the community.  
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Wales High School 
 
Wales High School was already well equipped to deliver work through lockdown. High levels of IT 
capability and staff who demonstrated a willingness to deliver ‘above and beyond’ were key factors in 
the school’s successful delivery of home learning. Clear tracking on pupil engagement enabled staff to 
target students and offer support where required. The harnessing of new technology through the role 
out of CPD for staff ensured that across all departments, teachers were able to deliver learning to the 
students. Whilst the sequencing and pace of learning may have altered significantly, Wales High School 
hope that their work throughout school closure will result in students continuing their learning 
pathways without the need for additional learning catch up in the Autumn term. 
 
Oakwood High School 
 
Oakwood High School is well established in the use of Google Classroom with each student having 
access to their own device. Ongoing investment in IT meant that the challenges faced by other schools 
in terms of IT access at home was not one that Oakwood had to overcome. Throughout the home 
learning period, leaders at Oakwood drafted protocols for the setting of work but allowed the creativity 
of staff to come to the fore by allowing the freedoms to plan and deliver work how they best felt met 
the needs of the students. As with every other school, safeguarding was a key priority for the staff at 
Oakwood. Pupil activity logs provided useful feedback which could be used to target students they felt 
needed support. Oakwood has learnt that smaller teaching groups are often more successful than larger 
ones and the importance of strong teacher/student relationships as a tool to support learning, cannot 
be understated.    
 
Dinnington High School 
 
Dinnington High School made the decision to teach as much of the existing curriculum as possible to 
retain consistency for pupils. Whilst this demanded significant alterations to existing planning, 
adjustments were successfully made to try and retain as much ‘normality’ as possible. As with many 
other schools, safeguarding of pupils was an ongoing concern and significant time and resources has 
been invested to ensure that regular contact with pupils and families is made. This care, guidance and 
support extends beyond the school remit and colleagues have found themselves signposting parents to 
support with household utilities as well as the education of the children. However, school closure has 
afforded the school with opportunities to work differently. Teacher recruitment has continued, albeit 
virtually and this has provided opportunities for the recruitment panels to really get under the skin of 
teaching and learning.  
 
The Rowan Centre 
 
Pupils attending The Rowan Centre often have complex needs and challenges with high proportions of 
pupils having faced trauma in their lives. With a safeguarding and well-being focus, staff made home 
visits to meet with students and parents as well as regular communication through telephone calls and 
emails. Clear protocols ensured that online learning could happen on a one to one basis. High 
expectations from the school in terms of parental engagement gave the school invaluable insight into 
the home environment. Whilst this resulted in a spike of recorded incidents, the school are more aware 
than ever before of the home circumstances of their pupils. The school has worked creatively with 
technology to ensure EHCP and LAC meetings have happened as scheduled. 
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3 Introduction 
 
Rotherham serves a total child population of c. 45,098 children with 7,218 eligible for FSM (4,294 
Primary and 2,924 Secondary) The proportion of FSM children within Rotherham is in line with other 
Local Authorities across the Yorkshire and Humber region. Rotherham has approximately 4,662 pupils 
whose first language is known or believed to be other than English. This is lower than regional and 
national averages. Rotherham Local Authority has a total of 121 schools comprising of 94 primaries, 16 
secondaries, 3 nursery schools, 2 PRUs and 6 special schools. There are 54 Academy convertors and 11 
Academy sponsored Primary Schools; the rest are LA maintained. In the secondary sector all but one 
school has academized, 5 of these are academy sponsored. Of the 6 special schools, 4 are academized. 
Therefore, the proportion of schools that remain LA maintained across all sectors is approximately 30%. 
Of all the schools in Rotherham, 18 are currently judged as Outstanding, 78 are good, 19 Require 
Improvement and 6 are Inadequate.  
 
As a result of the Covid-19 pandemic, schools across England closed to all but key worker children on 
Friday 20th March. This presented schools with several immediate and significant challenges. The 
dynamic nature of the crisis meant that school leaders were forced to expedite decisions that would 
affect staff, children and their wider parental communities, changing the way in which children and 
students were educated for a period of nearly 3 months. Often these decisions were taken with little 
advanced notice and through an unprecedented event that many leaders had never dealt with. To this 
end, the response to the crisis, whilst guided by emergency planning protocols, was driven by the 
creativity and innovative nature of leaders in schools. 
 
When the shutdown of schools was enforced, it quickly became apparent that provision was required 
to sustain learning whilst at home. This encouraged leaders to think in new and inventive ways through 
which to communicate, engage with and provide for pupils and students beyond the classroom walls. 
In a short space of time schools changed the way in which they had operated to mitigate the impact on 
pupil’s academic progress as well as their social, emotional and mental well-being.  
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4 Case Study 1 – Rotherham Parent Carers Forum  
 

 

Strategic Manager: Jayne Fitzgerald  
  
Context:  
  
Rotherham Parent Carers Forum was established 10 years ago. It is a charity run by and for the 
families of young people who have Special Educational Needs and/or Disabilities (SEND).  The group 
aims to develop the quality and accessibility of provision through positive engagement and co-
production with educational services and settings. A group that once had only a few members now has 
over 1700 families involved, employs 12 workers staff and co-ordinates over 30 volunteers.  
  
Home Learning Arrangements – Strategy and response  
  
Mindful of the isolation faced for families, the Rotherham Parent Carers Forum (RPCF) virtual offer 
started as soon as school closures were enforced. The Forum took a multi-faceted approach to 
supporting families of children and young people with SEND. All co-ordinators adapted their current 
offer to reflect the restrictions in place whilst increasing an online presence. Whilst this continues to 
evolve, a multi-strand approach has been implemented to include:  
 
Ensuring a point of contact is available to parents throughout the summer and into the new term from 
9.30 to 14.30 either by phone or email. RCPF have continued to support families through the Peer 
Support Team. This work will continue ‘virtually’ and via telephone appointments until at least October 
half term depending on government guidance for current families and for new referrals. 
 
Individual Support provided on areas include behaviours, anxiety, sensory support and working with 
services. Workshops on several topics include introduction to emotional regulation sensory support., 
advocating for your child, managing anxiety and foundations for communication. 
 
RCPF RPCF has also offered online Facebook chats. These included relaxation videos and chance for 
parents to discuss their daily experiences and share stories and support with families in similar 
situations. Over the summer break and into the autumn term, RCPF RPCF will continue to offer these 
services to families.  
 
Sibling Support is also available and is focused on the younger person who has a brother or sister with 
an additional need. Virtual quizzes and other interactive sessions and activities have been regularly 
organised through the activities programme via zoom and on a Facebook page. This has supported 
group involvement and kept communication active.  
 
RPCF has been consulting since the beginning of lockdown on aspects such as: Health Assessments, 
therapies and appointments and engaging with the Local Authority Schools offer in Lockdown. This 
work identified ‘After lockdown concerns and questions about return to college and school’, leading 
onto FAQ’s and concerns, ongoing dialogue in which questions are addressed by senior leaders and 
published on the local offer. Working alongside school senior leaders to create a template to 
communicate with parents for schools’ return was co-produced with one head teacher - now a generic 
document based on this has been sent out to all schools to utilise. Daily drop ins for parents facilitate 
one to one appointment with EPS, EHC team and therapies, including sensory will be available in next 
few weeks. National webinars have been delivered.  RPCF are recognised for good 
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practice nationally regarding the digital offer. A RPCF YouTube channel has been developed and, a 
resource for national partners and other groups in Rotherham is available on the website.  
  
The work of RPCF was not without its challenges during the C-19 pandemic. The nature of the group, 
and the personal interest and experience of its members meant that all staff and volunteers were 
working at home whilst still having contact with their own vulnerable children and young people. 
 
Seeking views: 
 
Keen to gain an oversight on the provision for children and young people with SEND during the C-19 
pandemic, RCPF took the temperature of parental experiences through a snap survey over the Easter 
break. Running for 2 weeks, this survey sought to gather the views of parents and carers on the home 
learning experienced by their children.  
 
There were 89 unique responses to the survey. 93% of respondents said that their child receives some 
form of educational needs support in school/setting. 67% said that their child had an EHCP. These 
represented a good cross-section of the educational sector with 50 (56%) having a child or young person 
attending a mainstream primary or secondary and 31% having a child at a specialist setting outside of 
Rotherham or a Special School within Rotherham LA.   

From survey returns, most parents (79%) found telephone conversations the most useful means of 
communicating. 64% of parents found emails a useful means of communicating whilst text messages 
were considered useful by around 50% of respondents. Only a minority of parents, 31% found the 
school website to be a useful means of communicating whilst online video calls were found to be one 
of the least useful (13%). 

Parents of pupils with SEND had very clear preferences as to how often they would like to be contacted. 
51% would like weekly contact, 30% twice weekly contact, 11% fortnightly contact whilst a very small 
minority (2%) would prefer daily contact.  

During the period of enforced closure, 89% of parents reported receiving resources, work and/or 
learning ideas for their child. The remaining 11% said that no work had been set for their child. Of the 
work the parents received, 36% said that the work was differentiated and met their child’s needs. 
However, 39% responded by saying that the work was not differentiated at all with 24% saying that 
sometimes the work provided was differentiated. Whilst, differentiation from a parental perspective, 
may be different to that of the work setting professional, the variation in experiences across the 
surveyed parent group gives pause for thought.  

Irrespective of the ‘pitch’ of the 
work, over half of all parents 
claimed that the work that was set 
was ‘just right’ in terms of quantity 
with nearly a quarter expressing 
concern that too much work was 
being set.   
 
 
 
 
 
 

50
18

21

Is the amount of work/resources provided...

Just right Not enough Too much
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Parental Perspective A: 
 
Parent A has two daughters; both have a diagnosis of autism. Parent A’s older daughter ‘C’ is 14 and in 
Year 9 at a mainstream, Rotherham Secondary School. The statutory assessment process for an 
Education, Health and Care Plan (EHCP) was concluded prior to school closure and C now has an EHCP 
with a mandatory 20 hours of support. Parent A is pleased with the provision made for her daughter. 
She explained the way in which the school has prioritised her daughter’s mental health and well-being 
and has provided a wide menu of learning that can be dipped into as required. Parent A has appreciated 
the detailed knowledge that the school has of her daughter. Above all, the quality of communication 
and flexibility shown by those involved in her daughter’s learning has led to perceived, enormous strides 
in progress. Work has been well-pitched and enable C to work independently and Parent A has been 
delighted to see her daughter’s strengths in learning; some of which she herself hadn’t realised. 
 
Parent A cites regular emails from teachers which offer academic feedback as a motivational factor in 
her daughter’s achievements. The school have also issued postcards which praise her hard work and 
the use of reward points have been an invaluable motivational tool. Parent A acknowledged the hard 
work of the Learning Support Team. Weekly calls from the SENCO, Tutor and Teaching Assistants have 
also helped to alleviate many of the anxieties C has about the return to school in September.  
 
Parent A is appreciative of the work the school has done around transition. Clear, regular 
communication along with videos of what the school will be like on return in the autumn have all helped 
to give C a sense of calm about the future. 
 
Whilst the work has been well pitched and effective in providing a structure through which C can work, 
overwhelmingly the most appreciated aspect of the school’s work has been the human contact. The 
regular calls from key workers to check on wellbeing, answer questions and alleviate the worries 
associated with school life have really helped C cope with the significant life changes caused by Covid-
19.  
 
Parental Perspective B: 
 
Parent B has 2 children, the youngest having received an Autism diagnosis when school shutdown 
began. Parent B’s daughter ‘D’ is 10 years old and is in Year 5 within a mainstream primary setting. She 
is not in receipt of an EHCP. B’s primary needs are social and emotional. She is working at or above age-
related expectations.  
Parent B explained the variation to provision at school and the adjustments to classroom practice that 
are made for her daughter. This includes entering and exiting school through a different entrance to 
alleviate anxiety.  
 
D’s teacher is an NQT and Parent B believes it is the teacher who has made the difference for D during 
lockdown. Teachers commitment to her child includes providing positive feedback to work set, regular 
phone calls home and a good working knowledge of D’s needs. This has meant that working at home 
has not been pressured. 
 
Parent B has received no communication from other professionals involved in D’s education. Access to 
the SENCO during the period of home learning is seen by Parent B as important as a way of accessing 
advise and support. This has been received through a third-party agency instead.  
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5 Primary Case Study 1 – Thorpe Hesley Primary School 
 

Headteacher: Mrs Trudi Toms 
Executive Leadership Team: Mrs Bridie Lilleker 
 
https://www.thorpehesleyprimary.rotherham.sch.uk/ 
 
Context: 
 
Thorpe Hesley Primary School is a much larger than average Primary School with 546 children on roll. 
The school is set between two, contrasting housing estates. One estate has a significant proportion of 
local authority housing whilst the other consists of predominantly privately-owned housing stock. A 
sizeable proportion of pupils attend from out of catchment. Attendance is above national figures. The 
school was graded Outstanding by Ofsted in July 2017. Thorpe Hesley has 47 pupils in receipt of the 
Pupil Premium Grant of which 39 are currently eligible for free school meals. 11.5% of pupils are 
registered as having SEND with 5 pupils having an EHCP. The school is split over two sites with a public 
right of way between the two buildings.   
 
Thorpe Hesley pupils’ have access to 50 laptops spread over both sites. These are in addition to a smaller 
number of older laptops that are situated across the school to provide pupils with access to online 
learning activities such as Times Tables Rock Stars. In addition to this, KS2 pupils have access to 30 
kindles which they use to access online applications and were due to be used to download e-books 
before the Covid-19 crisis. As a result, pupil confidence in accessing online learning and engaging with 
technology is high.  
 
Pupils are familiar with the requirement to work from home. Homework is regularly set but, except for 
some online learning platforms, this is always paper based.  At the point of the Covid-19 pandemic the 
school did not hold information on what proportion of pupils had access to technology at home 
although local intelligence suggests that IT is available for the majority and this is believed to be 
predominantly through parental, mobile phones. The school communicates regularly with parents 
through social media. 
 
At the point of closing, the school had staff who were ‘shielding’ and were working from home. 
However, the high numbers of school employees meant that cover could be provided internally to 
maintain provision.  
 
Home Learning Arrangements – School Strategy: 
 
Initially the SLT met to plan the school’s response to school closure. They anticipated a significant fall 
in attendance on the final school day and so exercise books and learning packs were quickly assembled 
and sent home with children the day before the school closed.  
 
As the requirement to remain closed continued, teachers were asked to plan work that did not require 
printing. This alleviated the time and cost burden on parents. Work was posted on the school website 
and pupils were encouraged to work from the screen and record responses in their exercise books. As 
home schooling became established a member of the Executive Leadership Team took an overview role 
of home/school provision. This involved monitoring website content, updating links and supported 
teaching staff to upload materials.  
 

https://www.thorpehesleyprimary.rotherham.sch.uk/
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In the beginning a broad, whole school local study topic was drafted. Each year group leader planned 
the topic with their team. Due to the short deadlines, the ‘home learnt’ curriculum was undifferentiated 
at first. This was refined as it became apparent that school closures were going to be a longer-term 
governmental solution to battling the spread of the C-19 virus.  
 
Using the school’s existing long-term plans, teachers planned for a full range of subjects. All year groups 
had five weekly English and Maths tasks set as well as compulsory PE and Science lessons. PSHCE lessons 
also featured regularly. Due to safeguarding concerns, teachers did not provide streamed or pre-
recorded lessons.  The school purchased access to the White Rose 12 Week materials which 
supplemented their existing plans in mathematics.  
 
The school tried to balance the demands of a full curriculum with the needs of families. Guidance was 
issued to families to do what they felt they could and a focus on practicing basic skills was reinforced. 
This included daily reading, maths and accessing Times Table Rock Stars as a minimum requirement.  
 
Parents were encouraged to post images of completed schoolwork on the school’s social media feeds. 
Completed work was returned to school as a hard copy or by email and teachers provided feedback to 
the children either through a telephone conversation or by email. Leaders are clear that this level of 
communication was a contributing factor to maintaining and building the trust of the school 
community.  
 
Provision for SEND and vulnerable pupils: 
 
Families of SEND pupils found home learning increasingly difficult. The initial broad topics were 
accessible but as the school began provided more targeted, differentiated work the challenges with 
home learning escalated. The school responded by increasing contact with these families to provide 
bespoke advice and support as well as sending home individual learning packs to encourage pupil 
access. Pupils with more significant SEND and in receipt of an EHCP received individualised home 
learning packs which were linked closely to their targets 
 
Where the school had concerns about vulnerable pupils, well-being checks were made by the 
safeguarding team. Teachers were also able to refer children to the safeguarding team so that regular 
contact could be made with pupils raising concern.  
 
The return to school in September: 
 
By the end of this academic year all teachers will have created transition videos, introducing themselves 
to the pupils. Booklets have been drafted to provide information to pupils at key points of transition. 
This includes pupils moving from FS1 to FS2 and Year 2 to Year 3.  
 
Leaders acknowledges the detrimental impact time away from school may have had on the pupils. The 
school intends to run a half term long focus on SEMH work across the school upon returning in 
September. It is considered essential to the readjustment of full-time education. A Creative Curriculum 
model will be used to engage pupils and promote a love of learning. The school views this sense of 
collective community and the rebuilding of relationships as critical to mitigating further lost learning 
through absences.  
 
The school acknowledges that pupil and parental engagement with schoolwork during the closure 
period varies enormously. Assessments will be used at the start of the new academic year to diagnose 
gaps in pupil knowledge so that curriculum alterations can be informed by data. 
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The SEND team has identified several pupils for who transition back into full time education may be 
more challenging. ‘Return to School’ plans have been written for these pupils in consultation with the 
Educational Psychologist. These documents, shared with parents, outline variations to standard 
practice to facilitate a smooth transition from home-based education to attending school full time. Such 
variations include partial timetables, pre-visit arrangements, social stories and individualised work. 
 
Barriers and solutions:  
 
Throughout the pandemic several immediate barriers were presented to the school. Anxiety within the 
parental community meant that the headteacher spent a great deal of time speaking to parents 
personally. This offered reassurance and the answers to questions specific to each family.  
 
Despite work being made available online, some parents had difficulty downloading the work for their 
children to access. In response the school made paper copies available in boxes for collection from the 
third week of closure. This also included access to reading materials. All documents were also converted 
to common .pdf format which was universally downloadable.  
 
Some parents lacked the confidence in supporting their child at home. Teachers were in regular contact 
with the parents by email and by phone. The school established an Instagram account to share work, 
guidance and continue the good working relationships during the period of school closure. 
 
Ensuring that the school was able to run and operate strategically during the C-19 closure was essential. 
Updating the governing body and engaging in professional discussion within teaching and phase teams 
were taken online through Zoom and Teams meetings. This is something the school hopes to take into 
the future.   
 
Resources referenced in this case study: 
 
https://whiterosemaths.com/homelearning/summer-term/ 
https://ttrockstars.com/ 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://whiterosemaths.com/homelearning/summer-term/
https://ttrockstars.com/
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6  Primary Case Study 2 – Willow Tree Academy  
 

Executive Headteacher: Mrs Jane Fearnley 
Head of School (Greasbrough): Mrs Joanne Cook  
Head of School (Herringthorpe): Mrs Mandy Adams 
Head of School (Roughwood): Mr Nathan Williams 
Head of School (Rockingham): Mrs Louise Greenwood 
 

 
https://www.willowtreeacademy.org/ 
 
Context:  
 

Willow Tree Academy comprises of 4 schools all from within Rotherham Local Authority. Herringthorpe 
Junior School, the founding school, judged Outstanding in July 2014 later became a National Support 
School in 2015 and a Teaching School in 2017. Herringthorpe’s close partnership working with 
Greasbrough Primary School since 2011 led to the creation of Willow Tree Academy in 2016. This 
strengthened and sustained the partnership between the two schools into the future. Roughwood 
Primary School joined the academy in 2017. In the latter part of 2017, Willow Tree Academy was named 
as the sponsor for Rockingham Junior and Infant School which formally joined in the summer of 2018.   
 
Willow Tree Academy serves areas of deprivation and through the motto ‘Four schools: one vision, 
shared values and consistent sustainable practice’ they collectively aim to provide a first-class 
education, rooted in Spiritual, Moral, Social and Cultural education. 
 
The sizes of schools vary across the academy from 263 to 365 pupils on roll with an average size of 314. 
Similarly, the number of pupils in receipt of the Pupil Premium Grant (PPG) are generally higher than 
national with an average of 29%. The average proportion of pupils claiming Free School Meals is 25%. 
Whilst the average proportion of EAL pupils is 7.65% although this masks significant variation across the 
four schools and the diversity of ethnic groups that each school serves. 
 
Before the C-19 pandemic, Willow Tree Academy accessed a number of online platforms to support 
pupil learning (listed at the end of this case study). Three of the four schools within the academy have 
a designated ICT suite and all have invested in Chromebook and iPad technologies. All schools use 
Google classroom and Google documents and so systems were already well established, and pupils 
were familiar with online learning.  
 
All schools across the academy surveyed parents prior to school closure to ascertain pupil access to IT. 
Whilst limited numbers of surveys were returned, the access to IT in the home was found to be high 
with c. 95% of families having access to the internet.  
 
Home Learning Arrangements – School Strategy: 
 

Being an academy there was commonality of approach across all 4 of The Trust schools. All schools 
developed a 3-tier response to the C-19 crisis. The Strategic Core Team, The Co-Ordinating Team and 
the Operational Team. This approach ensured clear lines of communication and accountability across 
all aspects of the organisation. The inclusion of all heads of school in the Strategic Core Team enabled 
a highly co-ordinated response to the crisis whilst the Operational Team provided invaluable oversight 

https://www.willowtreeacademy.org/
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of work provided to pupils. The Academy focused on two strands to their response: How would home 
learning work and how would home working work?   
 
The academy made the decision to continue to deliver the planned curriculum throughout the home 
school period. Leaders were clear that this was because they felt confident in providing structured 
learning that would best benefit their pupils. As lockdown continued the schools adopted and adapted 
White Rose materials to support their maths scheme of work and this approach will continue to feed 
into the work that they do in September.  
 
As soon as the school closures were announced, hard copies of learning packs were sent home with all 
pupils. These packs included CGP Maths Targeted Question Books for the whole school and CGP Phonics 
books for pupils in KS1. These learning packs have been maintained throughout the school closures and 
refreshed every two weeks to ensure equality of access for those families who had limited or no internet 
access. These learning packs have either been made available for safe collection from the school 
grounds or delivered to pupil households by members of staff.  
 
For those with internet access, Class Dojo and Google Classroom have been used to upload materials 
for the pupils to use. Expected levels of engagement from pupils was judged to be pupils submitting 
their learning three times each week. Daily feedback was provided on learning that had been 
completed. Where families had difficulties accessing home learning online, for example those with 
more than one child, the school drafted ICT agreements and allowed parents to take school Chrome 
Books home. The school’s ICT teams ensured that the Chromebooks were ready to use and could 
connect to the home Wi-Fi. For parents who struggled to resolve ICT issues or found setting up home 
learning more challenging, senior leaders and subject leaders created video tutorials to support them. 
They found that these were well received. 
 
Work was set with mental health in mind. All schools were mindful that parent support across classes, 
year groups and between schools would vary enormously. This meant that many pupils would be 
working independently and so recapping/revisiting prior learning was a focus for the first few weeks. 
As home learning progressed and as a result of parental feedback, schools across the academy began 
providing both compulsory and additional learning materials. This ensured that those families who 
wanted to do more, could.  
 
Phone calls were used to check on pupil well-being and Zoom meetings and zoom lessons were run for 
those pupils not associated with key workers. These were an invaluable teaching tool as it gave teachers 
the opportunity to hear and see pupils as they worked. An example of this was that it provided teachers 
the opportunity to check on children’s phonetic pronunciation – critical to achieving blending and 
segmenting success.  
 
Restorative practice is a strong feature of the school. All pupils were familiar with scaling their sense of 
well-being. Professionals found this feedback invaluable as they could quickly gauge an understanding 
of pupil well. Through conversations with pupils, this scaling really helped staff to target pupils who 
needed additional help. Teachers would post regular messages for parents, checking in with children, 
sharing achievements and events through the Class Dojo platform. The school website was used to post 
learning downloads, bereavement advice for families, links to other relevant learning apps and general 
information for parents.  
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Home working: 
 
Senior leaders have been mindful of staff contexts and their workload. Counselling services have been 
made available for staff through their own HR provider which provides a discussion forum for staff. 
Regular well-being meetings have been held and these have been guided by the school’s own local 
intelligence about staff context and difficulties. Regular check ins and quizzes have been trialled and 
keep morale high with senior leaders making phone calls where concerns arose.  
 
Provision for SEND and vulnerable pupils: 
 
Across all schools in The Trust high expectations have a driven a culture of engagement with learning 
each day. Where engagement has tailed off, weekly calls have been made to support, encourage and 
nurture enthusiasm for learning. The text message system used by the school allows text message 
responses to be made by parents and this has really supported communication.  
 
Keeping children Safe was a top priority for all schools in The Trust. Safeguarding teams in all schools 
were in regular contact with social workers for children on CP and CIN plans. The school used Arbor to 
track and monitor pupil attendance, where concerns existed, they highlight vulnerable pupils with the 
Virtual School on a weekly basis.  
 
For pupils with SEND, the school used their IDP learning targets as a basis for learning activities. This 
ensured that learning was pitched at the appropriate stage for them. Further to this, weekly zoom calls 
were made by class teachers to check on wellbeing and offer support to pupil and parents. Virtual 
nurture groups were established to replicate the existing provision in school. These happened each 
week and included activities and weekly tasks adapted appropriately for the children. This included 
scavenger hunts and sharing of positive news 
 
The school began transition support for pupils at an early stage. This includes pupils who find changes 
to routine a challenge as well as those parents and families who are new to the school.  
 
The return to school in September: 
 
Throughout the enforced school closure all four schools in The Trust have tried to maintain normality 
and commit to usual calendar of events. This has included virtual sports days and other whole school 
events that might have otherwise been cancelled. Teachers have kept portfolios of work as evidence of 
work during lockdown and this is being used to support assessment of need in readiness for September.  
 
For those children in year groups expected to return before the summer break the school has planned 
a ‘Life After Lockdown’ unit of work which aims to support children’s social and emotional well-being. 
The school will also carry out assessments of pupils’ progress towards the end of term and in September 
to derive current position so that teaching can be targeted at the gaps in their knowledge.  
  
Barriers and Solutions: 
 
Distributing work to pupils who had limited internet access and who were not present in school was a 
challenge. To overcome this, the school established safe collection points for pupils and parents to 
collect their work. Where this failed, the school hand delivered packs of work to homes directly.  
 
Staff faced challenges in adapting to new ways of working within the context of their own family 
situations with some also facing the challenge of home schooling their children whilst providing work 
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for those pupils in their class. The school allowed staff to work flexibly to overcome these challenges. 
They placed a real focus on the mental well-being of their staff and worked hard to build staff morale 
through the systems outlined above.  
 
Despite work being made available online, some parents had issues with IT access. The school provided 
support for these parents over the telephone, via email and even through video tutorials. 
  
Pupil’s emotional well-being was an ongoing concern as access to school and familiar routines was 
withdrawn. To mitigate the impact of this, the school held assemblies for year groups to explain how 
school closure would work for them. This helped alleviate some of the concern pupils had and helped 
them deal with the changes in learning.  
 
Resources referenced in this case study: 
 

https://www.sumdog.com 

https://ttrockstars.com/ 

https://www.activelearnprimary.co.uk 

https://www.discoveryeducation.co.uk/  

https://www.languagenut.com/en-gb/ 

https://www.classdojo.com/en-gb/?redirect=true 

https://www.risingstars-uk.com/  

https://arbor-education.com/ 

https://whiterosemaths.com/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.sumdog.com/
https://ttrockstars.com/
https://www.activelearnprimary.co.uk/
https://www.discoveryeducation.co.uk/
https://www.languagenut.com/en-gb/
https://www.classdojo.com/en-gb/?redirect=true
https://www.risingstars-uk.com/subjects/english-language/cracking-comprehension-(1)?gclid=Cj0KCQjwo6D4BRDgARIsAA6uN181pSV7ltEGX4fgHb32ITnrjCpkOu9Fv6_i6k6R9pc36ivc6QtDZcwaAhxYEALw_wcB
https://arbor-education.com/
https://whiterosemaths.com/
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7 Primary Case Study 3 – Rosehill Junior School 
 

Headteacher: Mr Martin Wagstaff 
Deputy Headteacher: Mr Scott Holmes 
 

 

https://www.rosehilljuniorschool.co.uk/ 
 

 

Context: 
 
Rosehill Junior School is smaller than average with around 220 pupils on roll. It is located to the North 
of Rotherham in the Rawmarsh area. The school has a much higher than average proportion of pupils 
eligible for the Pupil Premium Grant, currently 47% of which 33% claim free School Meals. Rosehill also 
has a higher than average proportion of pupils who have SEND. These pupils make up approximately 
1:4 of the school population with 4 pupils having an EHCP.  
 
The school’s motto is ‘be positive, keep learning’. Senior leaders promote a positive ethos and a ‘can 
do’ culture in which pupils develop resilience and spirit. 
 
The schools Information Technology estate comprises of c. 64 iPad (distributed across 4 mobile 
trolleys); 32 laptops in 2 mobile trolleys and each teacher and TA have a laptop and iPad provided by 
the school.  
 
Rosehill uses some online learning platforms to support the homework offer but all homework is 
currently paper based. At the point of closure, the school had a clear picture of technology provision at 
home. 96% of the school’s parental community had access to the internet with only 35-40% reporting 
access via a tablet or laptop. This was a consideration when making work available for pupils during the 
lockdown period.  
 
Home Learning Arrangements – School Strategy: 
 
The school’s approach to providing home learning was driven by local intelligence on the needs of their 
parental community. Initially, the response was led by core subject leaders to ensure a consistency in 
work and expectations for pupils across all year groups. Teachers planned in pairs to support them in 
preparing materials.  
 
The SLT’s rationale for home learning focused on ‘little and often’ to maintain engagement over the 
extended period of home learning for most pupils. Home learning packs were created to last for 
approximately 2 weeks. These were distributed to the children as a hard copy on the final day before 
school closure. However, due to dwindling attendance in the final few days before school closures, 
many of these packs were hand delivered by staff members to families who were self-isolating/shielding 
in the first two days of school closure. Not only did this provide continuity for pupils but it also afforded 
senior leaders the time to populate the school website with information and resources to support the 
drive on home learning.  
 
The home learning packs contained stationary and a range of activities including reading, writing, 
grammar, punctuation and spelling and maths. There were also projects linked to other curriculum 
areas and current topics that the children could tackle independently. Guidance for parents was 
included within the learning packs, this provided instructions and advice to support children’s core skills 

https://www.rosehilljuniorschool.co.uk/
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to be revisited. The school reports variability in terms of how many pupils completed the work set from 
the packs. However, as the school had given flexibility to pupils on which work, they completed, some 
pupils instead accessed work from Oak Academy or BBC Bitesize websites.  
 
Once the first set of home learning packs were completed, new packs were made available from 
collection points in school or hand delivered as well as making links available online which families could 
download. As lockdown continued the school felt it was essential to provide new learning opportunities 
for their pupils.  It was for this reason that they began to signposted parents and pupils to other quality 
assured resources. These included links to the suite of materials on offer from the BBC and the Oak 
National Academy. For those pupils that returned to school before the summer break, time was 
allocated to review the home learning packs. Due to the health risks associated with returning paper 
copies of work completed, the work undertaken by pupils has not been marked.  
 
Provision for SEND and vulnerable pupils: 
 
Throughout the period of school closure to all but key worker children, Rosehill Junior School 
maintained regular contact with all pupils through weekly wellbeing calls. These were made by the class 
teacher and served to check on pupils understanding of the work set, their progress, engagement and 
provide any pastoral support that was required. Where pupils were identified as having SEND or were 
classed as vulnerable, additional contact was made by the class teacher. The school also established 
class email addresses which parents could use to raise queries and concerns. Dedicated phone numbers 
for the Headteacher, Deputy Headteacher and Office Manager were also made available.   
 
Barriers and Solutions: 
 
Despite work being set that the school felt was manageable for pupils some parents reported conflict 
at home due to the competing pressures of work and home schooling. The school therefore provided a 
menu of activities that children could complete and allowed flexibility in which tasks children tackled 
to help reduce conflict at home.  
 
The school experienced falling attendance as school closures began. It was believed this was fuelled by 
reports through the media associated to the C-19 pandemic. Where pupils were not at school to take 
home learning packs, these were delivered with collection boxes at school so that parents and children 
could collect and deliver work for feedback.  
 
Resources referenced in this case study: 
 
https://ttrockstars.com/ 

https://www.classdojo.com/en-gb/?redirect=true 

https://bedrocklearning.org/ 
https://www.ruthmiskin.com/en/programmes/phonics/ 
https://whiterosemaths.com/ 
https://www.pobble365.com/ 
 
 
 
 
 
 
 

https://ttrockstars.com/
https://www.classdojo.com/en-gb/?redirect=true
https://bedrocklearning.org/
https://www.ruthmiskin.com/en/programmes/phonics/
https://whiterosemaths.com/
https://www.pobble365.com/
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8 Secondary Case Study 1 – Wales High School 
 

Headteacher: Mr Pepe Di’Iasio 
Deputy Headteacher: Mrs Gillian Hemming 
 
https://www.waleshigh.com/ 
 
Context: 
 
With approximately 1,550 learners on roll including 233 Sixth Form students, Wales High School is a 
significantly larger than average secondary school. The school is located to the south east of Rotherham 
and sits between Wales and Kiverton Park villages. The School’s success and good transport links mean 
that a high number of students come from outside of the catchment area. 
 
The school was judged to be Good in all areas in April 2014 and continued to be Good when revisited 
in May 2018. 
 
The school has a lower than average proportion of students in receipt of Free School Meals, currently 
13.5%. Approximately 390 pupils in Year 7 to Year 11 qualify for the for Pupil Premium Grant, this is 
25% of the school population. The school has a low proportion of EAL at 0.1% and a low proportion of 
EHCP pupils (2.32%). The distribution of need in terms of Free School Meals across the school is 
relatively even. 
 
In addition to the staff IT equipment, Wales High School has pupil ICT access in the form of 432 pupil 
PC’s, 154 pupil laptops and 217 classroom PC’s. At the start of the 2019-2020 academic year the school 
introduced Go4Schools; a data management system which allows students and parents to access 
attendance and assessment data online. This also provided access to online homework modules along 
with the behaviour and rewards points system. In addition to this, the school also manages its own 
Virtual Learning Environment (VLE). Furthermore, in readiness for the school closure, Wales staff 
instigated the Teams platform. This was therefore in place when the school closed and meant the school 
and students were well placed to manage the demands of home learning. 
 
Home Learning Arrangements – School Strategy: 
 
The leadership team knew that mental well-being had to be high on the agenda in respect of the roll 
out of home learning provision. Decisive leadership at the most senior level set the supportive tone for 
home school provision. Heads of Department made key decisions around curriculum content and 
delivery whilst Heads of Year took the lead in student well-being and pastoral support.  
 
The flow of communication out to families was also key. To this end the school used its existing systems 
of emails and texting as well as the weekly, family bulletin to ensure lines of communication were clear 
and expectations on the amount of time spent learning were made explicit. Go4Schools was used to 
set and record work as students from Year 7 to 10 were already familiar with this platform. 
 
The KS5 ‘Early Adapters Team’ swiftly rolled out Microsoft Teams lessons to KS5 students having 
established this platform at the weekend before closure. This meant some continuity for the oldest 
learners in school as well as building staff expertise on the learning platform as a support mechanism 
for colleagues as virtual learning was rolled out across the school. Extensive and comprehensive CPD 
was put in place for all teaching staff. This included training sessions and videos to support the use of 

https://www.waleshigh.com/
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Teams as a teaching tool. In addition, the school provided materials for parents and students to enable 
them to access the platform whilst at home.  
 
Teams lessons started with Year 11 and Year 13 students immediately (before the announcement of 
exam cancellations). The school expressed concerns on the impact of these cancellations and queried 
the impact of exam cancellations on student self-worth and motivation? The roll out of online learning 
followed almost immediately for Year 12 and Year 10 students. Key Stage 5 lessons were taught in 
manageable groups of 15 students. Wales High School retained the existing timetable for learning as 
this provided a known structure for staff and students. However, varying degrees of access meant that 
the school had to provide school laptops to students who had insufficient access to Teams learning.  
 
Wales promoted a collegiate approach to solving the problems of online learning. For some sessions, 
staff worked in pairs with one adult leading the session whilst another monitored the chat function. 
This meant that learning could continue unimpeded whilst queries and questions were answered by 
the non-teaching colleague.  
 
Curriculum planning decisions were taken at a subject level. Some subjects, for example the Year 12 
further maths course was completed whereas maths in for Year 10 students focused on consolidating 
prior learning. When school closures were extended, teaching staff began to move onto new topics, 
balancing the varying IT access for students with paper learning packs for those that needed them.  
 
Despite best efforts, there was some degree of variability between year groups in terms of how well 
pupils engaged. Engagement was tracked through a traffic light system with ‘green’ being an acceptable 
level of engagement in the work and tasks set.  
 
 
 

Provision for SEND and vulnerable pupils: 
 
A challenge experienced by the staff at Wales High School has been getting the quantity of work 
accurately pitched to meet the needs of all students. Whilst work has been modified to meet the needs 
of pupils with barriers to their learning, the requirement to self-learn is a challenge. During usual 
teaching, students with SEND require tasks to be broken down further and they rely on Teachers and 
Teaching Assistants to support them with this process. Without this point of contact, some students 
with SEND have found the quantity of work a challenge.  
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To mitigate this, staff have created voice overs for the work set. This adds another layer of explanation 
for students that need it. Further to this, teaching assistants have joined online learning sessions so that 
they are on hand to support pupils that need it.  
 
Whilst enforced school closure has brought a number of challenges, it has also afforded pupils with 
sensory needs to take regular breaks, work in a familiar and comfortable setting without having to cope 
with the sensory overload that can be present in a mainstream school. As parents have become 
temporary teachers, the reliance on virtual learning has forced many parents to be more involved in 
their child’s education. Staff at Wales have exploited this to continue to build relationships between 
home and school through regular weekly phone calls. 
 
Barriers and Solutions: 
 
Throughout the school closure period there was a spectrum of parental opinion on the amount of home 
working that was being required. Parental views ranged from wanting the children to be safe and not 
working at home to regularly requesting more work for their child. In response the school tried (as far 
as was possible) to personalise the demands on each child. For those pupils with SEND, time was taken 
to discuss and co-produce timetables to fit with academic and pastoral needs. 
 
The shift to home learning was a seed change in the way in which teachers were delivering lessons. The 
technical capabilities of staff (in working with technology that was unfamiliar) was a significant barrier. 
However, investment in training and peer support through the Early adapters team meant that 
expertise was available to support those professionals who found learning platforms a challenge.  
 
The timescales associated with setting up home learning for so many students were also a challenge. 
Ensuring all pupils and parents knew their school email addresses or gaining parental permission for 
the use of web cameras for KS5 pupils would have meant a smoother start to lockdown learning.   
 
The Return in September: 
 
The school have planned time at the end of the summer term to make ready for the students returning 
in September. However, until the extent of the impact caused from school closure is known the school 
has yet to make any necessary curriculum adjustments. Key areas already identified by the school 
include: 

• Y11 and Y12 students lacking examination skills 

• Potential adjustments to curriculum for Y10 to Y12 students to afford breathing space and 
consolidation of core skills.  

• Motivation for Y8 pupils and the re-establishment of routines and systems for Y7 pupils who 
have only been with the school for a total of 7 months.   

 
 
Resources referenced in this case study: 
 
https://www.go4schools.com/ 
https://www.drfrostmaths.com/ 
 

 

 

 

 

https://www.go4schools.com/
https://www.drfrostmaths.com/
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9 Secondary Case Study 2 – Oakwood High School 
 

Deputy Headteacher: Mr Christopher Eccles 
Assistant Headteacher: Miss S Hartley 
 
 
https://www.oakwood.ac/ 
 
Context: 
 
Oakwood High School is part of the Inspire Trust and lies approximately ½ mile south of Rotherham 
centre. There are c. 1035 students on roll from Year 7 to Year 11. The school does not have a Sixth Form 
provision. The school is a very culturally diverse place with over 40 languages spoken; this reflects the 
range of socio-economic and cultural backgrounds of the students.  30% of pupils who attend Oakwood 
High School are in receipt of the Pupil Premium Grant and 16% of pupils have a special educational need 
and/or disability. The school has a total of 9 pupils with an EHCP. 
 
The school has a history of investing in technology with every student from Year 7 to 9 having a personal 
Chromebook. This has been an historic change to the schools chosen operating platform where Year 10 
and 11 pupils have iPad. The devices stay with the student through his/her time at the school and so 
the setting of work and feedback of work digitally is commonplace. The cost to the students is minimal 
with a £15 payment towards insurance against breakages and technical failure. The cost of the devices 
has largely been paid for through an overall reduction in reprographic costs as a result of the move to 
digital solutions.  
 
The school uses a range of digital platforms to support learning. Google suite is regularly used in 
classrooms and is a familiar teaching tool for professionals. In addition to this, the school buys in some 
commercial packages such as: Mathswatch, Bedrock, Quizziz, Seneca and Go4Schools. 
 
Preschool closure, the school believed 95% of students had access to the internet at home. This high 
proportion of pupil access coupled with provided technology meant a secure starting point from which 
to build the school’s home learning offer.   
 
Home Learning Arrangements – School Strategy: 
 
Pastoral needs were high on the agenda for Oakwood High School when school closure was enforced. 
The school already had robust systems in place to support home learning and so the focus was on 
maintaining high quality learning whilst bolstering pastoral support for all students and families.  
 
Oakwood felt that consistent language was very important both to motivate pupils into learning and 
conveying a common and positive message to parents when considering the return to school. To this 
end, the CEO and Head of School drafted initial clear protocols for online and phone communications. 
As the closure was extended beyond the Easter break, it was apparent that these needed revisiting to 
reflect the information held on pupil access to home learning activities and feedback from staff. As a 
result, further adjustments were made to the protocols and home learning provision. These included 
alterations to the way work was presented to pupils as whilst pupils were ‘tech savvy’ they were not 
always IT literate. Changes were therefore implemented to ensure instructions or videos accompanied 
the work set. Removing barriers such as these through professional feedback was vital to maintaining 
student engagement.   
 

https://www.oakwood.ac/
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Throughout the home learning period teachers took ownership of the learning for their pupils whilst 
support for curriculum planning was made available from subject leaders. Home learning was under 
constant review throughout the closure period with opportunities for staff to share their practice and 
experiences. Senior leaders also surveyed pupil experiences to home learning and used this data to 
shape future provision and inform communication between school and home. Clearly communicated 
protocols provided clearer parameters for staff to work to and this gave them the autonomy to shape 
learning according to individual or cohort need. Through this way of working, the school found that 
families had their own established routines and timetables for working. Lessons were therefore not 
enforced at a specific time as this was considered less inclusive. Some staff experimented with Google 
Meet (live teaching tool) but uptake was limited, and a low impact was seen. Alternatives, such as 
Google Hangout, were trialled for smaller teaching groups in subjects such as maths or English where 
students had requested extra help. These were more successful as student appreciated the ‘face to 
face’ support of their teachers. 
 
At every stage of the planning and implementation of home learning arrangements the school 
considered the diverse needs of its student and parent community. The availability and ability of 
parents to support new learning was also a key consideration for the school. On balance, the school 
took the view that home learning should be an opportunity for consolidation and recap and recall of 
knowledge and skills rather than a chance to take new learning forward. This thinking was reinforced 
after scrutiny of nationally launched programmes such as those from Oak Academy which Oakwood 
chose not to use as the models and methods used were unfamiliar to students and therefore considered 
a barrier to learning. Instead, the school focused on its own schemes and approaches which were 
underpinned with feedback to students on completed work. This was provided using comments or 
rubrics (graded feedback) in Google Classrooms. On occasion, whole class feedback was provided by 
email. It was also possible to provide verbal feedback to students using Voice-Note or Screencastify. 
 
Provision for SEND and vulnerable pupils: 
 
Monitoring pupil wellbeing was a key area of focus for all staff at Oakwood. SLT representation in school 
was established to provide a point of contact for safeguarding issues. A rota was also established for 
key workers’ children and vulnerable pupils to ensure quality provision for those pupils able to come to 
school. This ensured regular contact and checks on welfare throughout the home learning period.  
 
Pastoral support was offered to pupils through Google Hangouts. This provided an invaluable conduit 
through which pupils could share concerns directly with staff.  
 
SEND and EAL pupil link staff support their specific pupils with differentiation of home learning. Regular 
contact was made with the children and parents via telephone which later moved onto Google Meet’. 
This ensured strong vigilance of wellbeing.  
 
Barriers and Solutions. 
 
Despite being a 1:1 school some teachers were not skilled in the use of Google Classroom or other 
online learning platforms. Training was provided after school for these staff and training presentations 
sent out in the week leading up to the lockdown. As confidence grew, staff began using a myriad of 
platforms which led to muddied waters on what was available for students to access. Consistency of 
approach was derived through the revisited protocols.  
 
Some of the Chromebook devices were repaired and pending pupil payment. This meant that some 
students did not have access to their device. The school expedited the return of the devices and settled 
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the bill for the repairs to ensure all students had IT access. This included the replacement of a small 
number of iPads with Chromebooks.  
 
The return in September: 
 
The school has already identified three waves of support that will be required to mitigate the impact of 
school closure. These waves of support are interwoven across the year and exploit the promised 
additional funding from central government. The school does not intend to test pupils on their return 
to school. Instead practice will focus on the four, whole-school pillars of Re-connecting, Re-establishing, 
Resetting and Relationships. It is anticipated that this approach (with awareness raised across all tiers 
of the organisation) will provide good insights into students’ strengths and areas to develop without 
the need for formal testing and lost learning time.  
 
The schools review of the usefulness and frequency of assessments has led to a shift in focus to ongoing 
diagnostic feedback which is now part of the taught lesson. The approach to closing the achievement 
gap will be better met through the school’s continued development of meta-language of recovery.  
 
Resources referenced in this case study: 
 
 
https://www.go4schools.com/ 
http://www.mathswatch.co.uk/ 
https://bedrocklearning.org/ 
https://quizizz.com/ 
https://senecalearning.com/en-GB/ 
https://www.screencastify.com/ 
https://voicenote.in/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.go4schools.com/
http://www.mathswatch.co.uk/
https://bedrocklearning.org/
https://quizizz.com/
https://senecalearning.com/en-GB/
https://www.screencastify.com/
https://voicenote.in/
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10 Secondary Case Study 3 – Dinnington High School  
 

Headteacher: Ms Rebeka Staples 
 
 

 

http://www.dinningtonhigh.co.uk/ 
http://leap-mat.org.uk/ 
 
Context: 
 
Dinnington High School is in the village of Dinnington which is to the south west of Rotherham. The 
school is part of the LEAP Multi Academy Trust which was formed in February 2015 and comprises of 
three secondary schools. The school offers a 3-year GCSE route.  
 
Dinnington High School has 944 students on roll, inclusive of Sixth Form. The proportion of PPG pupils 
is higher than national at 31% although the percentage of pupils currently claiming Free School Meals 
is much lower (18%). There are 18 students with an EHCP and 1.6% of pupils speak English as an 
additional language. The school has a very mixed catchment with a high proportion of students 
attending from deprived areas. 
 
Dinnington uses Microsoft as its operating platform and has no Apple or Google equipment. There is a 
total of 6 classrooms with enough PCs in each for a whole class. Students at the school are familiar with 
online working as the school has used Show My Homework for some time as a platform for sharing 
homework with students and parents. The school also uses SIMs Learning gateway which provides 
parents access to SIMs  
 

The school knew how many students had IT access at home. This was approximately 93% although this 
included accessing the internet through mobile phones. Of these, it was known that 15% only had 
access to smart phones at home. This was a consideration for the school when setting work to be 
completed at home.  
 
Throughout the home learning period, access to home learning was tracked by the school. This was 
broken down into two categories; those students who regularly accessed learning and those that 
remained engaged and worked across a range of subjects. Regular access was lowest in Year 9 with 63% 
of pupils regularly accessing work online whilst 89% of Y12 students regularly accessed work with 82% 
remaining engaged and working across all subject areas. This data was used by the school to inform 
teaching approaches and maximise student engagement.  
 

Home Learning Arrangements – School Strategy 
 
It was important to the school that as much normality as possible could be retained. For this reason, 
the school continued to offer home learning in line with the existing school timetable. Strategic 
direction for this was driven directly by the Headteacher who cascaded expectations to teaching 
colleagues.  
 
Key roles and functions were disseminated to other senior leader colleagues to provide a good overview 
and line of accountability. The Assistant Principle oversaw the work being set on the school’s homework 
platform whilst heads of department quality assured the content on the School Gateway. Feedback was 

http://www.dinningtonhigh.co.uk/
http://leap-mat.org.uk/
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taken from a sample of parents during the first two weeks of school closure and collaboratively a list of 
‘even better if’s’ was drafted. This helped senior leaders reshape provision.  
 
Mindful of the return in September, Dinnington made the decision to continue with their existing 
curriculum using the first part of the enforced school closure to recap and consolidate prior learning. 
New learning was started after a few weeks, tying this tightly to existing curriculum plans. However, 
the nature of home learning meant that following a ‘normal’ curriculum was not possible, for example 
in science. Where this was the case, staff rewrote the more practical aspects of the curriculum to enable 
learning to continue at home. 
 
The school provided regular live lessons and question and answer sessions after May half term. Whilst 
these were well received, they did not increase the number of pupils choosing to access them, instead 
they served to support those pupils who were engaged anyway. There was an increase in the number 
of pre-recorded sessions particularly in core subjects such as English. However, the opportunity to 
provide feedback immediately definitely improved engagement. 
 
Throughout the enforced school closure period, the school have been working proactively to further 
develop their curriculum and refine support and training for staff. This has included but is not limited 
to: 
 

• Developing vocational course offering 

• Collaboration with Microsoft Teams 

• Observations of live teaching sessions 

• Updating ‘Top Tips’ page to support colleagues on their use of technology. 
 
Provision for SEND and vulnerable pupils: 
 

With such a diverse catchment area, the school had already identified a high volume of students for 
whom safeguarding concerns existed. Upwards of 100 telephone calls each day were made to students 
and families to check on welfare. The school were rigorous in reporting no contact to Children’s Social 
Care. Further to this, the school has worked with families to help them resolve emerging issues fuelled 
by the C-19 crisis. This has included seeking financial support for rent, speaking to utility companies on 
issues such as electricity supply and helping with food packages by working in partnership with the local 
Food Bank. Support assistants and Teaching Assistants made personal contact with students and 
parents to provide what support they could. 
 
For those pupils with SEND, the school was able to meet these needs through differentiation. For needs 
that feel outside of those that could be met by the school, the use of alternative provision was sought. 
Alternative providers were familiar to the school and quality assurance had taken place before the 
school closure period. This was for a very small minority of students.  
 

Barriers and Solutions. 
 

Historically, pupils with significant SEMH and may be at risk from permanent exclusion have been 
taught in small ‘bubbles’ to provide a nurturing curriculum that retains them in school. With the 
increased use in technology, it is planned that these pupils will be able to join mainstream lessons 
through Teams so that they can experience age appropriate learning in their own space. It is hoped that 
this will also be the case for students who may be absent from school due to long term illnesses. 
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Getting the pitch and expectation right for every pupil when using new technologies has not been easy. 
However, by actively engaging in parent consultation during the enforced school closure, the school 
was able to shape their provision to meet the needs of the students and families they serve.  
 
The headteacher describes the school catchment as being subject to aspirational poverty and inspiring 
students has always been a challenge. The school hopes that through their increased use of technology 
they will be able to give students access to a wider opportunity to interact with positive role models.  
 

The return in September: 
 

The school are already planning to use additional government funding to work with identified students. 
However, the finer details of this have yet to be worked out as senior leaders do not want students 
removed from timetabled lessons in favour of small group work.  
 
There will be no immediate examinations on return in September. Instead, teachers will judge 
capabilities and progress as lessons are taught. Key curriculum milestones have been identified and the 
school will teach to these priority areas 
 

Resources referenced in this case study: 
 

https://senecalearning.com/en-GB/ 
https://www.gcsepod.com/ 
https://hegartymaths.com/ 
https://www.memrise.com/  
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11 PRU Case Study 1 – The Rowan Centre 
 
Headteacher: Mrs Vicky Woodrow 
Deputy Headteacher: Ms/Mrs J Gladwin 
 
 
 
https://therowancentre.wixsite.com/rowancentre 
 
Context: 
 
The Rowan Centre is a pupil referral unit that educates pupils with identified social, emotional and 
mental health needs. The school serves the Rotherham area primarily, but a small number of pupils do 
come from neighbouring authorities. The school was last inspected in March 2018 and currently has 
just under 100 pupils on roll, most of who have an Education, Health and Care Plan 
 
The Rowan Centre accepts pupils from Year 1 through to Year 12 and uses a range of alternative 
education providers to support their curriculum offer. This includes outdoor education, art, boating, 
fishing, hair and beauty and close working with the local football club. The nature of through provision 
means that the leaders in school are passionate about ensuring that the Key Stage 2 phase of education 
is distinctly different in preparation for a potential return to mainstream education. 
 
The school operates the Appletree provision which is an alternative provision for pupils with anxiety 
and trauma. Approximately 30% of pupils access this. They are offered a one to one core offer of English 
maths science and PE.  
 
At the time of closure, each pupil had access to their own laptop as there is no ICT suite in school. The 
school also received a number of government laptops during the lockdown period. The complexities 
associated with unlocking these devices slowed the distribution to pupils who needed them for home 
working.  
 
Home Learning Arrangements – School Strategy 
 
Given the level of vulnerability of the pupils who attend the Rowan Centre, a key part of corporate 
strategy was to remain open. Attendance was reported to the Local authority each week which kept 
them abreast of pupil well-being.  
 
Daily phone calls were made to check on pupil well-being and work packs were in place for children to 
work through if they couldn’t attend school. The school used a mix of resources and made use of BBC 
Bitesize and Oak Academy materials during lockdown. Training for Microsoft Teams was rolled out to 
all staff, this gave them the ICT skills to communicate and teach effectively through this platform. Key 
to this communication was the creation of email addresses for all students which were created as a 
priority. Mindful of overloading pupils and parents with communication, the flow of correspondence 
was monitored to ensure it was meaningful. 
 
To support staff training the school used a confident member of staff to model teaching practice 
through Teams. As staff grew in confidence the use of Teams increased across all core subject areas. 
This also encouraged the use of Teams through which to deliver some therapy programmes such as 
Play Therapy and ELSA.  
 

https://therowancentre.wixsite.com/rowancentre
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The school communicated their expectation that parents would be engaging with pupils during learning 
via a Parent/Carer agreement linked to home learning to support safeguarding protocols. A 10-point 
checklist prior to the start of any session supported teachers in doing this and ensured that learning 
online was safe and secure. This gave school a valuable insight into home environments and levels of 
parent literacy levels. The insights given through online learning resulted in over 3000 entries being 
made to CPOMs – the school’s choice of Child Protection Online Management system. If, at the start of 
an online session there was no parent present the session was terminated and incident recorded on 
CPOMs so that family support could contact the family.  
 
All lessons were delivered on a 1:1 basis and were recorded for safeguarding reasons. In school the 
teaching groups were kept small and no bigger than 3 students to one teacher. Teams of staff focused 
on the delivery of English, Maths, Science and Art. This reduced offer promoted student engagement. 
All work that the children completed was marked and assessed on an ongoing basis. Virtual feedback 
was also provided to pupils during online lesson times. This has promoted strong attendance which has 
been around 90%. However, senior leaders suggest that those pupils who were challenging to engage 
prior to school closure remain hard to reach.  
 
School harnessed technologies to stay in touch with pupils. This was especially relevant to Appletree 
pupils who accessed virtual teaching through Zoom and then later through Teams.  
 
Given the school’s diverse catchment and high level of pupil need, the school went to additional lengths 
to mitigate the impact of the school closure on pupils’ pastoral needs. Working closely with Morrison’s, 
the school was able to provide 40 food parcels each week to families most in need. They also conducted 
Safe and Well checks every Wednesday with a pick-up service for homework on Thursday and Friday if 
no answer on Wednesday.  
 
Barriers and Solutions. 
 
The complexity and level of pupil need has meant that engagement with pupils was a significant 
challenge for the school. To keep pupils motivated the school have held regular Teams meetings as well 
as focused on pupil pastoral needs. By keeping teaching groups small, they have been able to maintain 
positive teacher/student relationships which has in turn kept pupil attendance high. The school have 
also offered ‘doorstep walks. Through this system, staff have been able to maintain some contact with 
pupils which has really helped with engagement.  
 
As with most schools, senior leaders at The Rowan Centre are constrained by the physical space of the 
building. Carefully planned rota systems have been implemented to enable school to remain open and 
this will continue into September when school opens for business as usual. There will be additional 
costs for example resources – i.e. art supplies as pupils can’t move round building 
 
Throughout the school closure period the maintaining of staff morale has been an important aspect to 
the work of senor leaders. To mitigate this, staff have held quizzes, picnics on the school field and made 
counselling services available for staff. 
 
The return in September: 
 
In readiness for the return to school, senior leaders have undertaken to assess student’s pastoral and 
academic needs. Leaders believe that this information will ensure teachers are well placed to start 
learning with expediency in the autumn term. A significant body of work has been undertaken on the 
school’s curriculum. Leaders plan to provide a focus for their primary aged pupils on SEMH whilst the 
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afternoon sessions are dedicated to core subject areas such as English and maths.  For their secondary 
students, the school intends to operate the curriculum as fully as possible. 
 
Resources referenced in this case study: 
 
https://www.cpoms.co.uk/ 
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12 National Information /Resources 
 
Education Endowment Foundation: 
 
https://educationendowmentfoundation.org.uk/ 
 
The Education Endowment Foundation (EEF) is an independent charity. Their work is dedicated to  
Improving educational outcomes for pupils who come from financially disadvantaged backgrounds.  
 
The link below provides access to a document offering an overview of relevant evidence and links to 
key resources. It is designed in particular to support and inform schools’ decisions about how to use 
catch-up funding announced in June 2020. 
 
https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-
schools/#closeSignup 
 
National Tutoring Programme: 
 
The National Tutoring Programme (NTP) aims to support schools in providing a sustained response to 
the coronavirus pandemic and to provide a longer-term contribution to closing the attainment gap. 
 
https://nationaltutoring.org.uk/ 
 
Ofsted blog: schools, early years, further education and skills 
 
A blog on the review into online learning during the Covid-19 pandemic. 
 
https://educationinspection.blog.gov.uk/2020/07/15/online-education-in-further-education-and-
skills-learning-about-what-works/ 
 
 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-schools/#closeSignup
https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-schools/#closeSignup
https://nationaltutoring.org.uk/
https://educationinspection.blog.gov.uk/2020/07/15/online-education-in-further-education-and-skills-learning-about-what-works/
https://educationinspection.blog.gov.uk/2020/07/15/online-education-in-further-education-and-skills-learning-about-what-works/


C-19 school response case studies  
 

 

Page 32 of 33 
 

12 Summary Recommendations 
 

The commitment and energy displayed by all leaders who were interviewed was clear. There was a 
tangible drive from leaders in Rotherham to provide both for their pupils and families at a time of crisis. 
The recommendations below should be the start of a wider and longer journey into what can be learnt 
from the C-19 pandemic. 
 
Recommendation 1: Communication 
 
School leaders valued the communication from the Local Authority which provided regular updates on 
central government messages around school closures. It was widely accepted that the rapidly evolving 
situation meant that communicating key points was an essential tool in helping schools deal with the 
Covid-19 crisis. School and Local Authority leaders should continue to work collaboratively to agree the 
most effective means of maintaining open lines of communication; developing mechanisms that allow 
for responsive solutions and support that reflect the dynamic nature of the ongoing Covid-19 
challenges.  
 
Recommendation 2: Sharing of practice 
 
The commissioning of this report into the C-19 pandemic indicates an eagerness to learn from and 
improve the reaction to the crisis. Schools have worked hard to research, select and implement new 
learning platforms in a short space of time. Significant time has also been invested in training staff. 
Opportunity should now be provided to draw breath and reflect on the impact of these systems. Sharing 
best practice and supporting schools to centralise training opportunities will lift some of the burden 
from schools as they try to re-establish themselves and their curriculum whilst managing social 
distancing requirements. 
 
Recommendation 3: SEND  
 
Although this research project did not include the views of leaders of SEND specialist provision, 
opportunities to share experience, good practice and collaborate with colleagues with specialist skills 
may prove a useful support mechanism for schools. This support would be most beneficial if targeted 
to the development of online learning for pupils with complex SEND.  
 
A useful starting point might be the SEF Tool (co-produced with RCPF) to review how in school SEN 
provision can be replicated online. 
 
Recommendation 4: IT Curriculum 
 
For those schools who utilised an IT based home-learning system, it would be useful to review 
curriculum plans in this area. This will help ensure pupils who are required to access learning through 
newly introduced online platforms in the future have the knowledge, core skills and IT literacy to do so.  
 
Recommendation 5: Recovery, Flexibility and Ongoing Management 
 
Schools across the Local Authority are drafting individual or trust wide recovery plans, yet most schools 
will face similar issues and challenges on the return to a new operational normal. Much could be gained 
from schools working in partnership to draft recovery plans and sharing their approaches to maximising 
progress for those pupils who have not had a positive home learning experience. The benefit of this 
work would be maximised if collaborating schools focused on methodology and rationale so that closing 
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the gap in achievement within the context of the ‘new normal’ exploited all possible approaches that 
were available.  
 


